This study was an attempt to probe the perceptions of the EFL students about the cultural identity development of the EFL teachers who participated in cultural negotiation programs. To that end, the interactionally oriented narratives of four EFL students were collected. The narratives were about the cultural performance of the EFL teachers who participated in the cultural negotiation programs in the EFL classes. The narratives were codified based on the principles of Strauss and Corbin (1998) systematic approach. the findings indicated that the EFL students had positive opinions about how their teachers dealt with cultural issues in the classrooms after participating in cultural negotiation programs. The findings also indicated that the EFL students perceived that the EFL teachers engaged more in cultural discussions, they used more interaction types, they were more motivated to address cultural issues in the classes, and they took into account the emotions of their students in cultural discussions in the classrooms. Moreover, it can be concluded from the findings that cultural negotiation programs have positive effects on the EFL teachersí cultural identity development if the principles of identityas-practice and identity-in-discourse will be followed in the EFL teacher education programs.
Introduction
Language teacher identity finds a well-established arena of research in the last two decades. Hence, it is now very common to see different terminologies related to language teacher identity in journal reports, handbooks, and encyclopedias published in the field of language learning and teaching (Norton & Toohey, 2011) . Moreover, it can be observed that researchers in the field of teacher education in general, and language teacher education in particular, are interested to investigate the relationship among teachersí identity and other attributes such as emotion, motivation, profession, etc. (e.g. DOI: 10.2478 DOI: 10. /jtes-2019 Day, 2018; Miller, 2009; Richardson & Watt, 2006) . The reason for such a keen interest in doing research to examine different aspects of language teacher identity can be the fact that by understanding language teacher identity and the way to develop it, language teacher educators can understand the way to develop the teaching profession of language teachers (Kumaravadivelu, 2012) .
The concept of identity does not develop in vacuum, yet it is a socially constructed attribute which has different angles that lead to various viewpoints when one tries to define it. Preece (2016) defines identity as a socially constructed phenomenon resulted from ìthe mobility and diversity that has arisen in the social worlds of the physical and digital world due to the processes of globalisation in late modernityî (p. 3). Moreover, Norton (2013) describes identity as the way an individual tries to perceive him/herself in accordance to others. The two definitions are implicitly mentioning the concept of negotiating self. Heller (1987) declares that negotiating self is all the potentialities which an individual has in order to disseminate his/her beliefs, assumptions, and values in a society and accept othersí beliefs, assumptions, and values. The context of English language teaching and learning is called to be a cosmopolitan one (Stanton, 2006) ; meaning that it is a community with different members which the cultural identity development and understanding of each of them is crucial to the final act of teaching and learning. In this regard, the cultural aspects of identity will be considered as very important.
Cultural identity is defined as ìan umbrella construct to encompass, or subsume, related identity groups such as nationality, race, ethnicity, age, gender, socioeconomic status, regional identity, ethnolinguistic identity, political affiliation, and (dis)abilityî (Chen & Lin, 2016, p. 2) . Cultural identity may be negotiable (Yagi & Kleinberg, 2011) or not depending on various factors. That said, the cultural identity of language teachers can be addressed if they participate in cultural negotiation programs in which they negotiate on different cultural concepts which are associated to cultural identity. Negotiation in this sense can be described as a mean of ìgetting thing accomplishedî (Strauss, 1978, p. 11) . In the context of EFL teaching, accomplishing the act of teaching and learning by teachers and students, respectively, is the point in which negotiation of cultural identity can be of advantages (Rashidi & Meihami, 2019) . It is without saying that the cultural identity development of EFL teachers can be perceived by the EFL students in different ways. Moreover, the cultural identity development of EFL teachers may have effect on teaching profession and, finally, on EFL students learning. That said, in the current study, the researcher investigated EFL studentsí perceptions on the cultural identity development of EFL teachers who participated in the cultural negotiation programs. As a whole, the aim of this study was to track down the perceptions of EFL students about cultural identity development of EFL teachers to examine the cultural identity development of the EFL teachers through the lens of the EFL teachers.
Cultural Identity Theories
The fundamental underpinnings of cultural identity can be summarized in several theories. Addressing these theories chronologically, the first theory is cultural identity negotiation theory introduced by Collier and Thomas (1998) . This theory is conceived to be an interpretive inquiry to cultural identity. According to this theory of cultural identity, negotiation of cultural identity helps the individuals to specify their current positions compared to others in order to share their cultural identity. Collier and Thomas (1988) state that there are five processes which should be addressed when this theory is focused, including scope, salience, intensity, avowal, and ascription. Meihami (2019, p. 18) states that by going through different processes of cultural identity negotiation theory ìinteractions in different contexts, during different time intervals, and with different audiences bring different cultural identifications which are influential in negotiation of cultural identity.î
In 2002, Jackson proposed cultural contract theory in which it states ìintercultural relationship may or may not be coordinated, depending upon the dynamics involved, such as power, boundaries, cultural loyalty, group identification, and maturityî (Jackson, 2002, p. 361) . In this theory of cultural identity, an individual can negotiate his/her cultural identity based on involving in three contracts including ready-to-sign contract, quasi-completed contract, and co-created contract. Going through the three contracts is similar to a continuum in its early stage the individual does not prefer to shift his/her cultural identity, in the middle stage he/she likes to reconstruct his/her cultural identity provided that his/her beliefs, values and assumptions will be respected, and in the ending stage the individuals share their cultural identity with othersí cultural identity and construct new type of cultural identity and accept it.
Identity management theory (Imahori & Cupach, 2005) , as a theory of cultural identity, assumes identity as the building block of intercultural communication. The main assumption of identity management theory is that individuals from different cultures can negotiate their cultural identities if three phases of identity management theory including trial, enmeshment, renegotiation, will be accomplished. In the first phase, trial, the individuals find it important to communicate with others based on sharing their cultural identity. In the second phased, enmeshment, individualsí first symbolic convergence will be held. If the first two phases will go right, then, the third phase which is renegotiation will be followed. In the renegotiation phase, and individual negotiates his/her cultural identity with others.
Another cultural identity theory which is proposed by Stella Ting-Toomey (2005) is identity negotiation theory. The main concern of this theory is that sense of satisfaction for an individual will specify whether or not, to negotiate his/her cultural identity with others. In this regard, it should be stated that the first perceptions of an individual with a community which he/she wants to share his/her cultural identity is very important. Five main concepts are regarded as the themes of identity negotiation theory including identity security and identity vulnerability, identity inclusion and identity differentiation, identity predictability and identity unpredictability, identity connection and identity autonomy, and identity consistency and identity change. It is worth mentioning that these theme are context-laden; meaning that in each specific context, one or more than one of them are activated. Moreover, in this theory, the importance of ethnic identity and its relationship with an individualís cultural identity is well taken into account.
EFL Teacher Cultural Identity
Research on EFL teacher cultural identity is in its infancy. Teaching and learning in the EFL context are not without conflicts for teachers and students. because they have their own cultural values, assumptions, beliefs, and, ultimately, cultural identity; causing ìtensions and struggles Ö common themes in the construction of language teachersí bior multi-cultural identitiesî (Martel & Wang, 2015, p. 239 ). However, it should be noted that if the conflicts and tensions will be negotiated appropriately, a secondary cultural identity can be achieved by the EFL teachers and learners which is related to the EFL context they have already participated (Fichtner & Chapman, 2011) .
It is true that many of the discussions and debates made in the EFL contexts are based on membersí, either teachers or students, cultural identities; meaning that their social and cultural values may be the main topic of discussions and debates in the classroom. Accordingly, ìproblems may arise when teachersí or studentsí identities and beliefs related to gender roles, nationality, ethnicityÖ or local cultureî are discussed and debated in the classroom (Duff & Uchida, 1997, p. 452) . Furthermore, since English, as an international language, is not a culturally neutral language, English teaching and learning may have impact on cultural identity construction of teachers and learners. In its own place, it will lead to the importance of administrating cultural negotiation programs in the EFL teacher education programs to help EFL teachers be more competent in managing their cultural performance in their classrooms.
There is a paucity of empirical study about EFL teachersí cultural identity development. Moreover, to date, there is no study examining the perceptions of EFL students about the cultural identity development of their teachers who participate in cultural negotiation programs. Fichtner and Chapman (2011) conducted a study to see how foreign language teachers affiliate themselves with more than one culture. They found that, foreign language teachers embrace their own culture but they do not embody ìthe otherî culture. Moreover, Rashidi and Meihami (2017) went through the studentteachersí narratives to investigate the role of negotiation about cultural issues on their cultural identity development. The findings of their study indicated that the studentteachersí cultural identity developed after their participation in cultural negotiations; in that, they changed their views about the cultural differences and the way they could make use of them in their teaching.
Method
This study was aimed to investigate the EFL studentsí perceptions about the cultural identity development of EFL teachers participating in cultural negotiation programs. To that end, the narratives authored by the EFL students whose teachers were in a cultural negotiation programs during the conduction of this research were collected. It is worth mentioning that these EFL teachers were participating in a cultural negotiation program aimed to develop their cultural literacy about cultural variations and how to deal with cultural variations in their classrooms. The setting of doing this study was an Iranian EFL context in which the EFL students were learning English as a foreign language.
Participants
Four EFL students participated in the current study to help the researcher address the cultural identity development of the EFL teachers in the classrooms. These students were the English students of the EFL teachers who were participating in the cultural negotiation program. Three of these students were male and one was female. Their proficiency level, as stated by their institute officials, was upper intermediate. The students were selected based on convenience and their interest to participate in the study. Their pseudonyms were Mahmoud, Sina, Leyla, and Karim. It should be stated that the inter-actions with all of the students were not face-to-face, but through different social medias. However, with some of them the researcher had sessions to consult different issues. The students were asked to write down their interactional narratives.
EFL Studentsí Narratives
There are two main types of approaches to collect and analyze the narratives, namely, biographical and interactionally oriented approaches (De Fina, 2015) . The difference lies on how the life stories and interactions are approached as the source of data. The biographical oriented approach to narrative analysis assumes that ìidentity building has as its objective the production of a coherent self, and that the ability to create that coherence afforded by narrative has itself a positive effect on selfidentityî (Freeman, 2015; as cited De Fina, 2015, p. 352) ; asking for life story writing by individuals at one point of time. However, the interactionally oriented approach to narrative analysis points out the importance of interactions among different stakeholders of the narratives. In the interacttionally oriented approach to narrative analysis social interactions are regarded as important.
Due to the nature of the study, the researcher asked the students to write interactional narratives. It is so because the researchers need to see the perspectives of the student during different time intervals. One more reason to ask students to write interactional narratives was that the researcher wanted to track down the cultural identity development of the EFL teachers participating in the cultural negotiation programs during different time intervals and through the narratives written by the EFL students who participated in the classes of those teachers. Given that, the EFL students were asked to write down their narratives during three time intervals, at start of EFL teachers cultural negotiation program, at the middle of it, and at the end of it. During these three time intervals, the EFL students had different classroom interactions which led them to write their narratives interactively. Moreover, by going through the narrative written during these intervals, the researcher could draw the studentsí perspectives about EFL teachersí cultural identity development. It should be noted that to eliminate the effect of language proficiency on writing narratives (Bilgen & Richards, 2015) , the EFL students were asked to follow their preferences in selecting either English or Persian language. However, it should be noted that those narratives which were written in Persian were translated by the researcher into English and, then, another English translator tried to translate them to Persian to examine the agreement. By so doing, the issue of narrative analysis of Persian written narratives would be solved.
Data Analysis Procedure
To analyze the narratives written by the EFL students, the researcher used systematic approach proposed by Strauss and Corbin (1998) which is related to grounded theory (Ary et al., 2014) . There are three coding levels in systematic approach: open coding, axial coding, and selective coding. The researcher started to analyze the narratives by open coding. In this level of coding the major or core categories were specified. The next level was axial coding in which the categories were broken into subcategories and sub-themes. Finally, in the selective coding, the researcher developed propositions and hypotheses. To conduct correct narrative analysis MAXQDA 10 was used. Table 1 shows an example of the analysis of part of the narrative authored by an EFL students: Open Coding Axil Coding Selective Coding ... our teacher talked about the cultural -Addressing -Cultural -Studentissues in the textbooks and the related cultural engagement teacher cultural outside concepts from the first sessions issues in the of the EFL negotiation but it was in the middle of the semester classroom teachers that some of the students, one of them was me, participated in the discussions...
As can be seen in Table 1 , through examining the EFL studentsí narratives, one can understand that the cultural identity of the EFL teachers developed since they tried to negotiate more on cultural issues in their classrooms.
To address the rigor of the study for the matter of correct narrative analysis, the researcher used member checking to be assure about the credibility of the narrative analysis, in which the researcher consulted parts of the narratives that were vague with the participants. Moreover, the transferability of the narratives was addressed through cross-case participants in that the students were from different institutes and the students of different EFL teachers participating in the cultural negotiation programs. Furthermore, the dependability of data analysis was done by asking another coder to go through the 50% of the narratives to analyze them. The findings indicated that the agreement between the two coders was satisfactory.
Findings and Discussion
The EFL studentsí narratives were analyzed to see what their perspectives were about the cultural identity development of their teachers. Their narratives showed several main themes which are discussed in the following section.
Cultural Engagement
The analysis of the studentsí narratives indicated that they believed in the development of EFL teachersí cultural engagement in the classrooms while these teachers participated in cultural negotiation programs. Leylaís and Karimís narratives indicated that these teachers tried to start addressing cultural issues from the first sessions but they were not that successful since their students did not accept discussions. However, based on the analysis of the narratives by the EFL students, they could do so and address cultural issues sooner than the middle of the semester. Excerpts 1 and 2 are parts of excerpts authored by Leyla and Karim, respectively.
Excerpt # 1 ... our teacher talked about the cultural issues in the textbooks and the related outside concepts from the first sessions but it was in the middle of the semester that some of the students, one of them was me, participated in the discussions ...

Excerpt # 2
In the fourth or fifth session, I had a discussion on [speech act] of refusal in cultures Ö the teacher had his own idea and was firmly stating it Ö these discussions continued till the final sessions Ö the teacher was less firm and more accepting others opinions Ö
The two excerpts (1 and 2) show that the EFL teachers tried to use cultural issues in a way to continue the process of English language teaching. Although they were rigid on their ideas at the start of the semester, at the end and when they participated in negotiation sessions they were less rigid. It means that these teachers did not position themselves as rejecters of others cultural ideas, but they tolerated their ideas and discussed them. The development in cultural engagement of the EFL teachers in their classrooms with their EFL learners show the development of their cultural identity (Rashidi & Meihami, 2017) . Based on the findings, it can be stated that EFL teachersí participation in the cultural negotiation programs led to the emphasis of identity-as-practice in their classes (Kanno & Stuart, 2011; Wenger, 1998) . Thus, the EFL teachersí cultural engagement in their classes developed; which led them to become aware about cultural variations in the classes and to engage in cultural discussions with more openness. Consequently, it can be stated that through participating in the cultural identity negotiation programs, the EFL teachers will be aware about the cultural variations and how to deal with them; and in their classes, they will engage in cultural discussions in that they learn to become teachers who are prudent about their learnersí cultural affairs.
Interaction Types
EFL studentsí narrative analysis showed that they believed that the EFL teachers who participated in the cultural negotiation programs used different types of interactions to address the cultural discussions in their classrooms. The results of narrative analysis indicated that EFL teachers used teacher-student interaction type in the first sessions, then, they changed it to student-student interaction, and, finally, to teacher-studentstudent interactions. Excerpts 3 and 4 authored by Sina and Mahmoud, respectively.
Excerpt # 3
Ö as I stated, we had cultural issue discussions from the first sessions but at first they were between teacher and the students. Later on, the discussions were among the students Ö.
Excerpt # 4
Once, [at the final sessions of the semester] when the content of the textbook was about the way we call each other, I remember there was a discussion in which the teacher helped all the students to talk to each other and discuss the issue Ö Excerpts 3 and 4 show that the EFL teachers used all interaction types to address cultural issues happened in their classes for the purpose of helping EFL students to use English to discuss these issues. The point is none of the students mentioned in their narratives that the EFL teachers used Persian for discussing the issues; showing that the EFL teachers were competent in addressing cultural issues through English language. The teachers used the context of their classrooms as a discourse arena to practice cultural negotiation. Identity-in-discourse (Kanno & Stuart, 2011) which is the construction of identity discursively can be tracked down in the narratives authored by EFL students. Consequently, through establishing different discourses, the teachers intended to discuss different cultural concepts. The EFL studentsí narratives showed that from the early stages to the ending of the program, the EFL teachersí use of identity-in-discourse developed; meaning that the cultural negotiation programs which the EFL teachers have already participated had positive effects on their cultural identity development.
Teacher Motivation
The analysis of EFL studentsí narratives indicated that the motivation of EFL teachers who participated in the cultural negotiation programs increased regarding the cultural performances and discussions in the classrooms. Excerpts 5 and 6 are parts of narratives authored by Sina and Leyla, respectively.
Excerpt # 5
Ö the thing was that in the first sessions of our classes, our teacher did not that much interested to talk about different cultural issues Ö several times in the final sessions I heard from our teacher that he stated ìOK, everybody, Letís talk about the cultural points of this issueî Ö
Excerpt # 6
Ö from the middle of the program onward, I see new MOTIVATION in our teacher to discuss cultural issues regarding our classroom discussions Ö As can be seen from parts of the narratives authored by Sina and Leyla, the EFL students believed that the motivation of their EFL teachers flourished to consider cultural discussions in the classrooms. Teacher motivation in general, and EFL teacher motivation in particular, is a multidimensional, complex, and responsive concept (Butler, 2014; Richardson & Watt, 2006) . That said, it is not an easy task for teacher educators to address and develop this issue in teacher education programs. Richardson and Watt (2018, p. 42) 
state that
Personal and social identities are responsive to different contextual factors and influence what teachers are motivated to do, the action they will take to achieve their goals, how well they will ìfitî within the work culture of the school, their work satisfaction and whether the resources available to them support or undermine their commitment, persisitence and identity as a teacher.
Accordingly, it can be argued that the motivation of the EFL teachers who participated in the cultural negotiation programs changed; leading to their cultural identity development and change in their cultural performances. Attending in a context in which negotiation about various cultural concepts happened led the EFL teachers to be motivated to achieved their teaching goals. Hence, the development in the motivation of these teachers led them to practice more on addressing cultural issues in their classes.
Teacher Emotion
Finally, the EFL students mentioned development in their teacher emotion in their narratives. Parts of the narratives authored by Mahmoud and Karin are shown in excerpts 7 and 8. There is a direct relationship between teacher emotion and teacher identity since by understanding the emotional messages of the class, the teachers make decision how to arrange their teaching (Day, 2018) . Moreover, WrÛbel (2013) It can be stated that through participating in cultural negotiation programs, the EFL teachersí cultural-professional identity developed. It is so because by using the notions they learnt in the negotiation programs, and by perceiving the cultural status of their classes, they tried to address cultural issues in their classes. In so doing, they tried to take into account the emotions of their students and select their teaching methodology by considering the emotions of their students. Owing to this, the classes were changed to a learning-friendly ones in which cultural issues could be discussed and debated. Moreover, by understanding the emotional messages of the classroom, the EFL teachers conduct ìdeep actingî (Grandey & Gabriel, 2015) in which they do their best to consider the emotions of their students in their teaching methods.
Conclusions and Implications
This study was an attempt to probe perception of the EFL students about the cultural identity development of the EFL teachers who participated in cultural negotiation programs. The findings of this study indicated that the EFL students had positive opinions about how their teachers dealt with cultural issues after participating in cultural negotiation programs. The findings also indicated that the EFL students perceived that the EFL teachers engaged more in cultural discussions, they used more interaction types, they were more motived to address cultural issues in the classes, and they took into account the emotions of their students in cultural discussions in the classrooms. Thus, the findings of this study is in line with Rashidi and Meihami (2017) , Yazan (2018) , and Yazan and Peercy (2018) in that the importance of negotiation in identity development of language teachers is acknowledged.
It can be concluded from the findings of the current study that one new aspect of EFL teachersí professional identity to be called cultural-professional identity was addressed through their participation in the cultural negotiation programs. The points which were been stated in the narratives of the EFL students including EFL teachersí cultural engagement, their use of different interaction types, their motivation development and their consideration of EFL studentsí emotion showed that the EFL teachersí professional identity developed that since this identity was about cultural performances in the classrooms, it can be regarded as cultural-professional identity. The development in cultural identity of the EFL teachers can be obtained through professional negotiation on cultural issues which in its own respect will lead to cultural-professional identity.
Through the findings obtained in this study, one can assume that the cultural negotiation programs which the EFL teachers participated had impact on their instructional identity, too. As an indispensable part of overall identity, the instructional identity is related to the all the contents and methods, reflections which a teacher does to act as a teacher (Pennington, 2015) . The EFL teachers obtained cultural knowledge and the methods and approaches to make use of them in the classrooms by participating in the cultural negotiation programs. Consequently, it can be concluded that cultural negotiation programs can be facilitative to develop instructional identity of the EFL teachers, as well as, their professional, cultural, and cultural-professional identity.
One point which should be considered as important and future researchers may address is a context for practicing what is instructed in the cultural negotiation programs to the EFL teachers. In this study, since the EFL teachers could practice, simultaneously, the knowledge they accrued in the negotiation sessions in their classes, they could take the most benefit from it. It is related to identity-as-practice (Kanno & Stuart, 2011) in which the contexts of practicing identity related issues help the individuals to develop their identity through practicing the related factors. Furthermore, if the EFL teachers have a context of practicing their obtained knowledge, they will find arena to practice different discourses. This is in association to identity-in-discourse (Kanno & Stuart, 2011 ) which is about the differences which exist in in different discourses and lead to different identity practices. EFL teacher educators should prepare a context of practice for the EFL teachers in the pre-in service programs to help them practice what they have already obtained in the cultural negotiation programs.
As it was stated earlier, development of teacher motivation is not an easy task. However, the findings of the current study indicated that through participating in cultural negotiation programs, the EFL teachersí motivation to run cultural discussions and to address cultural issues in the classrooms developed. It can be suggested to the EFL teacher educators to change their perspectives about solely theoretical discussions to the negotiated programs. While the former just address the pure knowledge about different issues, the latter tries to find an agreement in the way to apply the knowledge about different issues. When the teachers see their ability not only in the theoretical aspects but also in how to apply them in their classes, they will become motivate about their teaching profession.
